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ABSTRACT 
 

Students at risk of dropping out intervention program (PIMBC) are an initiative of the 

Ministry of Education Malaysia (MOE) in addressing the issue of students at risk of 

dropout. Guidance and Counseling Teachers (GBK) are responsible for planning and 

implementing this program. Therefore, GBK accountability practices through the define 

component should be identified in the implementation of PIMBC to achieve program 

effectiveness. A survey study used to review the level of accountability practices based on 

gender, duration of service and school location. This study involved 395 GBK people who 

teach in national secondary schools. Descriptive analysis and inference analysis involving 

t-test and One-way ANOVA test is used in data analysis. The findings of the study showed 

that the mean for the define component was 4.03 while the t-test showed that there was a 

significant difference between the genders. On the other hand, for the duration of service 

and school location analyzed using one-way ANOVA showed no significant difference. 

The define component is the basis for GBK in program implementation and is able to 

influence efforts to achieve the program objectives. 
 

Keywords: Accountability, Guidance and Counseling Teacher, Students at Risk of 

Dropping out Intervention Program, Define 

 

1. INTRODUCTION 
 

The Ministry of Education Malaysia [MOE] (2018) is committed to addressing the issue of 

students at risk of dropping out by introducing the Student at Risk of Dropping out 

Intervention Program (PIMBC). Based on a study by the Education Policy Planning and 

Research Division (BPPDP), KPM (2016) found that a total of 9386 high school students is at 

high risk of dropping out of the school system and this covers 4.3% of all students in 

secondary school. This indicates the need for effective intervention to address this issue. 

Thus, KPM (2018) enforced the Guidelines for Managing Students at Risk of Dropout in 

https://cibg.org.au/
mailto:n_nurulaini@yahoo.com


Journal of Contemporary Issues in Business and Government Vol. 27, No. 1, 2021 

P-ISSN: 2204-1990; E-ISSN: 1323-6903 

https://cibg.org.au/ 

 

2763 

 

Schools (GPMBC) on 1 June 2018 to help the school manage and conduct intervention 

programs. 

Students at risk of dropping out are defined as students who are in the education system 

(schooled) but show a high probability of leaving the system before the end of the education 

period (KPM, 2018). The goal of GPMBC is to ensure that all students remain in the school 

system until the end of primary and secondary education. GBK has been given the 

responsibility to plan and implement intervention programs for students at risk of dropout as 

appropriate based on their respective schools. This proves that GBK plays an important role 

in the context of national education, especially in the aspect of helping to build student 

personality. 

In meeting this need, it is important that GBK has accountability in the implementation of 

PIMBC. Currently, school counselors are required to show accountability in the 

implementation of school counseling programs that are able to help students as well as 

enhance the professional identity of school counselors (Erford, 2015; Putri, Neviyarni, 

Ahmad & Syukur, 2018). Therefore, accountability among GBK especially in the 

implementation of PIMBC should be identified so that the responsibilities given as planners 

and implementers in PIMBC can be borne further to ensure that the goals of PIMBC are 

achieved. 

2. PROBLEM STATEMENT    
 

Accountability in guidance and counseling services becomes significant in the era of 

evidence-based practice (Erford, 2015; Studer, 2015; Young & Kaffenberger, 2015). It 

becomes part of the inevitable demands and needs especially in the implementation of 

guidance and counseling programs (Gysbers, 2004; Furqon & Aip Badrujaman, 2014). 

Essentially, the practice of accountability has been discussed for decades especially among 

school counselors (Baker, 2012; Gysbers, 2004). 

In Malaysia, school guidance and counseling services have existed since the 1960s (KPM, 

2015). However, there are still problems associated with guidance and counseling services 

such as not yet showing excellence (Abdul Malek, Nor Junainah & Azizah, 2013); some 

GBK also do not perform their duties and services effectively (Tengku Elmi Azlina & 

Noriah, 2014); and lack of studies related to program effectiveness (Fauziah Hanim, Nurul 

‘Ain & Nazariah, 2015). In fact, guidance and counseling services can be beneficial in 

helping the school improve school excellence (Tengku Elmi Azlina & Noriah, 2014). This is 

also supported by Salina and Khairul Azmi (2018) who explained that guidance and 

counseling services are very beneficial especially to students. GBK has been given the trust 

and responsibility to plan and implement PIMBC in an effort to address student dropouts in 

schools to remain in the education system (KPM, 2019). 

 Therefore, studies related to GBK accountability in the implementation of the program 

should be conducted. This is because, the implementation of the accountability process is 

able to help school counselors show how students benefit from the counseling program 

through the definition of program goals; combine data at the level of manage and deliver; as 

well as assessing data at the final stage of the program (Studer, 2015; ASCA, 2012). In 

addition, White (2007) explains that accountability practices are key in determining the 

effectiveness of school counseling programs. This is because the implementation of 

accountability is able to help GBK to provide answers to the benefits gained by students in 

the program participated through the goal define (Studer, 2015; ASCA, 2012). 
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The define component is an element that needs to be emphasized and linked in implementing 

intervention programs (Studer, 2015; ASCA, 2012) to ensure accountability practices are 

implemented carefully to achieve program effectiveness Mizan Adiliah, 2006). In the context 

of this study, the define component is a step to connect PIMBC with the goals outlined by 

KPM (2018) and school goals. This means how the program can support the mission of 

PIMBC and impact on student achievement (Ziomek-Daigle, 2016). Thus, the research 

question in this discussion is: 

1. Is there a significant difference among GBK accountability practices towards the 

define component in the implementation of PIMBC based on demographic factors? 

 

3. METHODOLOGY 

 

This study is a quantitative study using the survey method. This selection is suitable for 

comprehensive information and the use of large sample sizes (Chua, 2014). Researchers used 

a questionnaire to identify the define component in the implementation of PIMBC among 

GBK in secondary schools. This study was conducted on GBK who teach in national 

secondary schools throughout Malaysia except the Federal Territory of Labuan and Putrajaya. 

A total of 395 GBK people were involved in this study and the sample size was determined 

based on the sample size determinants of Krejcie and Morgan (1970). 

This study uses self-constructed instruments by the researcher as well as modified from 

existing questionnaires. This questionnaire is divided into two parts, namely: Part I: 

Demographic Information; and Part II: Identify GBK accountability in the implementation of 

PIMBC based on the define component. The questionnaire instrument used by the researcher 

was using a five-point Likert scale and was analyzed using SPSS software version 23.0. 

Researchers have obtained the validity and reliability of this questionnaire before conducting 

field research. Face validity was obtained through five GBK people. Muijs (2011) explained 

that their feedback was acceptable because the study respondents are involved in this 

population. Amendments were made based on comments received from GBK involved in 

terms of layout from questionnaires, sentence structure and spelling errors. After that, the 

content validity was carried out by involving seven experts from various fields related to this 

study. These findings were analyzed using Content Validity Index (CVI) and obtained S-

CVI/Ave value 0.97 while S-CVI/UA was 0.85. Both of these values are accepted based on 

the CVI value accepted for six to eight experts is ≥ 0.83 (Lynn, 1986). Next, the validity of 

the construct was carried out involving 100 respondents and the sample size was sufficient 

(Hair, Black, Babin & Anderson, 2010). Exploration Factor Analysis (EFA) was conducted to 

confirm all the components found in this questionnaire. Preliminary Analysis obtained a 

KMO value of .781 while Bartlett's Test of Sphericity 0.00, which is a significant value and 

less than .05. Based on item analysis by component, all items are retained. Furthermore, 

reliability is also obtained with the overall value of Cronbach's Alpha is .973 which is at a 

very high level (Creswell, 2014; Mohd Majid, 2009). 

 

4. FINDINGS 

 

Descriptive Analysis of Define Components 

Table 1 show the mean scores and standard deviations for each found in this definition 

component. The results of the study showed that all items, namely the nine items, recorded a 

mean interpretation at a high level (mean 4.03, sp; .64). Item A.1.7 - refer to the Code of 
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Ethics for Guidance and Counseling Services as a consideration in carrying out duties (mean 

4.25; sp .747) while item A.1.4 - using the flow chart of managing students at risk of 

dropping out provided by the MOE get the lowest mean score of 3.87 (sp .866). 

 

Table 1 

Mean Score Item for Define Component (Step 1: Mission) 

 

Item Mean 
Standard 

Deviation 

A.1.1 adapt PIMBC goals to school needs. 
4.13 .773 

A.1.2 designing PIMBC. 4.01 .784 

A.1.3 implement PIMBC. 3.96 .818 

A.1.4 using the flow chart of managing students at risk of 

dropping out provided by the MOE. 
3.87 .866 

A.1.5 put the issue of students at risk of dropping out as the 

main focus in conducting counseling sessions. 
3.93 .855 

A.1.6 implement PIMBC in a focused counseling program. 3.96 .845 

A.1.7 refer to the Code of Ethics for Guidance and 

Counseling Services as a consideration in carrying out 

duties. 

4.25 .747 

A.1.8 refer to the Guidelines for Student at Risk of Dropping 

Out. 
4.15 .757 

A.1.9 refer to the Prevention and Intervention Management 

Manual for Dropouts: Highlight Self-Excellence (SUDI 2.0). 4.04 .819 

 

Inference Analysis for Define Components 

Inference analysis in this study involved t-test and One-way ANOVA test. Findings are 

classified according to objectives and detailed according to research hypotheses. 

 

Ho1 There is no significant difference in the define component based on gender. 

Table 2 shows the results of t-test differences in the define components based on the gender 

of the respondents. It was found that there was a significant difference in the define 

component between male respondents compared to female respondents t (393) = .227, p <0.5. 

Thus, the Ho1 hypothesis stating that there was no significant difference in the define 

component based on gender, was rejected. The findings also show that the define component 

for male respondents (mean = 2.19 and standard deviation = 0.880) is higher than female 

respondents (mean = 2.17 and standard deviation = 0.776). 

 

Table 2 

Difference Define Components Based on Gender 

 

Domain Gender N Mean SP dk t 

Define 

 

Male 96 2.19 0.880 393 0.227* 

Female 299 2.17 0.776   

*p < 0.5 

https://cibg.org.au/


Journal of Contemporary Issues in Business and Government Vol. 27, No. 1, 2021 

P-ISSN: 2204-1990; E-ISSN: 1323-6903 

https://cibg.org.au/ 

 

2766 

 

 

Ho2 There is no significant difference in the define component based on the duration of 

service. 

Table 3 shows the results of One-way ANOVA of differences in the define component based 

on the duration of service. The findings found that there was no significant difference in the 

define component based on the duration of service which is F (2, 392) = 1.518, p> 0.001. 

Therefore, the Ho2 hypothesis stating that there is no significant difference in the define 

component based on the duration of service, is accepted. 

 

  Table 3  

Difference Define Components Based on the Duration of Service 

 

Variable Source Total Squared dk Mean 

Squared 

F 

Define Between Group  1.947 2 0.973 1.518 

In Group  251.264 392 0.641  

**p<0.001 

 

Ho3 There was no significant difference in the define component based on school 

location. 

Table 4 shows that there is no significant difference in the define component based on school 

location which is F (2, 392) = 1.371, p> 0.001. Therefore, the Ho3 hypothesis stating that 

there is no significant difference in the define component based on school location, is 

accepted.  

 

Table 4 

Differences of Define Components Based on School Location 

 

Variable Source Total 

Squared 

dk Mean 

Squared 

F 

Define Between Group  1.759 2 0.88 1.371 

In Group  251.451 392 0.641  

**p<0.001 

 

5. DISCUSSION 

The define component is the first component in looking at GBK accountability practices in 

the implementation of PIMBC. The main aspect of this component is related to the guidelines 

that need to be known and followed by GBK before the implementation of PIMBC. In the 

context of this study, the define component refers to the goal of PIMBC linked to the school's 

mission in dealing with dropout students guided by the Code of Ethics for Guidance and 

Counseling Services (KPM, 2015), GPMBC (KPM, 2018) and the Prevention and 

Intervention Management Manual for Dropouts: Highlight Self-Excellence (SUDI 2.0) 

(KPM, 2019). 

GBK's understanding of relating the guidelines provided helps GBK to build a mission that is 

in line between the PIMBC mission and the school mission. This is important so that the 

program conducted can have an impact on student success (Ziomek-Daigle, 2016). Based on 

https://cibg.org.au/


Journal of Contemporary Issues in Business and Government Vol. 27, No. 1, 2021 

P-ISSN: 2204-1990; E-ISSN: 1323-6903 

https://cibg.org.au/ 

 

2767 

 

the findings of the study obtained shows that GBK has implemented PIMBC by linking the 

goals of PIMBC with the needs of students in schools. At the same time, GBK has ensured 

that the initial steps of the implementation of PIMBC are carried out in a structured, 

systematic and effective manner to stay focused and on track (Putri et al., 2018). If GBK does 

not refer to and understand the guidelines required in implementing the program then it is 

difficult for GBK to carry out its duties responsibly. 

Based on the findings of the study, there are significant differences between male and female 

GBK. Male GBK acquires higher define component accountability practices than female 

GBK. As Bandura (1996) study states that the accountability practice is related to self-

efficacy that is seriousness in planning, strategizing and performing tasks efficiently. This is 

in line with the study of Aida Nubaillah Noor, Salleh Amat and Abu Yazid Abu Bakar (2018) 

who showed that male GBK self-efficacy is higher self-efficacy than female GBK. 

In terms of the service period, no significant differences were shown. This, in contrast to the 

study of Bakar, Mohamed and Zakaria (2011) which shows that senior counselors have a 

more positive work value than new counselors. However, these findings show that GBK's 

ability to understand the guidelines and making references in the implementation of PIMBC 

has nothing to do with the GBK service period. The same goes for school locations whether 

urban, rural or rural. No significant differences were noted. In line with the study of Bakar et 

al. (2011) who found that the work value of GBK is not influenced by the place of service of 

the GBK. 

Sabella and Booker (2003) state that school counseling programs are part of the school's 

mission to assist in the development of students. Therefore, define component is very 

important to use so that each of the school counselors is able to adapt their counseling 

program to meet the needs of specific students in their school (Erford, 2015). The findings of 

this study are also in line with the Manchelah (2017) study related to GBK can produce 

program planning in line with the mission and objectives of the school. This define 

component is important because without a clear mission based on the needs of the students 

themselves it is difficult for GBK to provide the needs of the program as well as the programs 

implemented less give the expected impact (Manchelah, 2017). 

 

6 . CONCLUSION 

 

GBK is able to assist in reducing dropout rates (White & Kelly, 2010) by designing 

intervention programs from an early stage that is to link program goals with student needs. 

This process is in fact part of the accountability practices that at once become GBK more 

efficient and can improve student outcomes (Paolini, 2015). It is also explained in 

Badrujaman (2011) that accountability is a situation where GBK is able to explain the process 

of implementation of a program and the results achieved in the program it manages. 

Therefore, this issue needs to be studied as efforts to reduce the risk of dropouts are 

dependent on the implementation of effective programs involving accountability strategies 

(Wehrman, Williams, Field & Schroeder, 2010). If the problem of students at risk of 

dropping out is carried out without effective strategies a negative impact both short-term and 

long-term period (Battin-Pearson et al., 2000; De Witte et al., 2013; Wilkins & Bost, 2015; 

Adelman & Székely, 2016; Lovelace, Reschly & Appleton, 2017; Ripamonti, 2017; Blazer & 

Hernandez, 2018; KPM, 2018; Tabuchi et al., 2018). 
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